
  

 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

The North East Language Development Centre aims to be an informed, influential and dynamic school that 
optimises language growth of all students within our school and the regions we service. We are committed to 

building effective partnerships with parents and strive for excellence in staff to deliver evidence-based practices 
and support happy, successful learners; supporting all students to reach their language and learning potential. 

 
 

“It takes a village to raise a child … 
It takes a whole school to optimise language growth”. 
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FROM THE PRINCIPAL 
 
The North East Language Development Centre 
(NEMLDC) provides both direct and indirect speech 
and language services. The direct service is provided 
to students enrolled at the school while the indirect 
service, Outreach, is one that works to build capacity 
of staff in mainstream schools in the North East 
Metropolitan and Wheatbelt Education Regions.  
 
In 2017, the NEMLDC commenced with 256 students 
with Developmental Language Disorder (DLD) 
enrolled in Kindergarten to Year 2 at the 2 campuses. 
85 students exited to 64 mainstream schools, most at 
the end of the year.  
 
The NEMLDC interdisciplinary team supporting our 
enrolled students comprises of teachers, speech 
pathologists, education assistants, school 
psychologist, office and administration staff and 
outside agencies. Using collaboratively developed oral 
language and literacy programs and delivering 
programs using the explicit teaching model, the staff 
work collaboratively to maximise the learning 
outcomes of students, as presented in this report. 
 
As parents/carers are respected partners with the 
school in the educational development of their 
children, we continued to inform and support them 
by hosting numerous parent workshops throughout 
the year. The combination of day and evening 
workshops across both NEMLDC sites enhanced 
parents’ opportunities to attend.  The sessions 
focused on working with parents/caregivers to 
increase their understandings of the oral language 
areas and to support their ability to develop their 
children’s skills within the home.  
 
The NEMLDC includes Outreach, a team responsible 
for the provision of the indirect service. The team 
supports approximately 130 public primary schools 
with a focus on improving oral language and literacy 
learning for students with language difficulties, 
difference and disorders. The emphasis is on 
sustainable capacity building of teacher, school and 
system to deliver high quality learning opportunities. 
A report of this service is included in this report.  
 
The strong partnership that has developed with 
Curtin University has continued. In 2017, twelve 
speech pathology students from Curtin completed 
practicums in the NEMLDC. The Outreach Team 
continued to supervise final year speech pathology 
students, providing an alternative model of service 
delivery. Twelve final year speech pathology students 
were supervised by the Outreach Service across 4 
schools in 2017 at Arbor Grove PS, Ellen Stirling PS, 
Moorditj Community College and Westminster JPS. 
 

During 2017, there were two changes of leadership. 
Mrs Sharlene May, Acting Principal Terms 1-3, was 
followed by Ms Lisa Gannon, who was appointed to 
the position and commenced in Term 4. 
 
In Term 2 of 2017, the Department of Educational 
Services (DES) team reviewed the school’s 
performance for the term of the 2015 – 2017 
Business Plan. Conclusions from the report can be 
found on the following pages. 
 
There was much to celebrate in the report. The 
positive school culture was highlighted, the strength 
of the school’s operational planning and the 
dedicated and engaged Board to name a few.  
 
The report also provided suggestions for areas to 
further strengthen the performance of the school. 
Both Mrs Sharlene May and Ms Lisa Gannon, together 
with school staff and the Board have directed their 
focus toward actioning these suggestions as they 
prepared the 2018 – 2020 School Business Plan.  
 

 
P&C 
 
At the end of 2017, we said goodbye to our President, 
Mrs Bronwyn Hughes who led the dedicated P&C 
through fundraising and support for the school. This 
included a cake stall at the faction carnival, a 
Mother’s Day Stall and Fathers’ Day Stall and an 
Easter chocolate raffle The P&C donated $8700 to the 
school, which was used to purchase 2 air conditioners 
at West Morley and 1 at North Balga and a hot water 
system for North Balga and contributed to the 
grounds development costs. We sincerely thank the 
P&C for their hard work across the year and the 
NEMLDC families for their support. 
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SCHOOL BOARD 
 
In 2017, the Board worked closely with the school as 
they revisited Board membership to include an 
increased parent representation for 2018 and 
reviewed policy and their own processes. The Board 
actively contributed toward the outcome of the Term 
2 DES review.  
 
Board members participated in a survey where they 
evaluated the Board’s work (see graph). In working to 
improve their efficacy they are addressing areas such 
as Governance, Board composition and development. 
Through the 2018 – 2020 Business Plan, the Board has 
planned to develop and ensure their influence on the 
direction of the School.   
 

 
Board self-assessment results 

 
 
 
We would like to thank the following members of the 
School Board for their work in 2017. 
 

Chair Glenn Stroud Former parent 

Parent  Anne Chew  
Ben Gardiner  

Parent 
Parent 

Community  Brooke 
Sanderson   
Nadia Maso  

Curtin University 
Independent 
Education 
Consultant 

Staff  Sharlene May 
Lisa Gannon   
Denise Grassi  
Laura Glisson 

Principal T1-3 
Principal T4 
Deputy 
Speech Pathologist  

 
  
It is with pleasure that with the endorsement of the 
School Board, we present the 2017 Annual School 
Report. 
 
 
 
 
Lisa Gannon   Glenn Stroud 
Principal    Board Chair 
April  2018 

 

2017 IPS REVIEW FINDINGS  
 
In Term 2, the Department of Educational Services 
(DES) team reviewed the school’s performance for the 
term of the 2015 – 2017 Business Plan. 
 
The DES review team’s conclusion follows, with the 
full report of the findings, including areas of strength 
and areas for improvement available on the School’s 
Online and the School website.   
 
Report Conclusion 
 
The centre provides an intensive and focused 
program to support students identified with language 
impairments in expressive and or receptive skills from 
Kindergarten to Year 2. The on-site speech 
pathologists implement evidence –based programs 
and closely monitor progress of all students. The 
teacher and education assistants provide a 
motiviating environment for the students with high 
expectations and a positive learning environment.The 
limited time available for students to be at the centre 
required an intensive program with staff cognisant of 
the need to prepare students for transition back into 
the mainstream. 
 
There was strong evidence to confirm that the 
leadership team is in the process of establishing a 
more collaborative whole-shool focus on planning, 
pedagogy and assessment. This will provide a key role 
in monitoring student achievement across the early 
years and in all curriculum areas during the next 
businss plan cycle. 
 
Most parents are fully engaged with their students’ 
learning and report that they are extremely pleased 
with the opportunity for their child to access the 
centre. They speak very highly of the programs and 
the staff and report extremely postive outcomes with 
major gains in their child’s language.  
 
The centre is well supported by a dedicated and fully 
engaged board. They bring a wealth of expertise to 
their role, being representative of the centre and 
wider community and very actively involved in all 
aspects of governance. Communication by the board 
with the broader centre community is well 
established with board menbers participating in many 
of the centre’s activities.  
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SCHOOL BELIEFS AND PRINCIPLES 
 

Our shared values, beliefs and behaviours are the 
foundation upon which our approaches to teaching 
and learning are built. They are the underpinnings of 
the programs and professional learning within the 
NEMLDC and that is shared across mainstream 
schools through the Outreach Service. 

School Purpose 

The NEMLDC early intensive intervention and 
outreach services focus on optimising the learning of 
students with language difficulties or disorder. 
 

Our goal is to be a centre for excellence that 
optimises language growth for all students and is 
recognised and respected for the quality education 
and support it offers to students and the broader 
public school community. 
 
The NEMLDC is a distinctive school and is respected 
for the quality education and support it offers. 
 

To achieve this we need a clear vision with an 
integrated strategy that provides the rationale for our 
direction. 
 

We believe, It takes a village to raise a child and a 
whole school to optimise language growth.  Our vision 
and strategic direction informs our rationale and 
allows us to develop our plan to achieve our goal of 
being a Centre for Excellence.  Our strategic direction 
will be used for future decision making, to underpin 
our strategic plan and to demonstrate our 
commitment to high quality language programs, 
evidence based practices and happy, successful 
learners. 

School Vision 

Early Intensive Intervention (Direct Services) 
 

All students optimise their academic and social 
learning outcomes through evidence-based 
intervention strategies delivered by highly effective 
staff.  
 
Outreach Service 
All public schools in the North East Metropolitan and 
the Wheatbelt Education Regions have the capacity to 
optimise the language and learning outcomes of all 
students. 

 
 
 
 
 
 
 

THE BUSINESS PLAN 

Key Elements of our Strategy  

The following structures ensure integrated and 
connected program delivery at the NEMLDC.  Each 
focus area complements our vision and allows for 
clear, integrated planning of programs and services. 

1. Programs and Practice Evidenced-Based 

Flexibility within our school allows us to put in place 
strategies that make our school and our programs 
distinctive.  Our programs are evidence-based, 
flexible in their delivery and equip students to achieve 
their personal goals. 

2. Research and Development is Contextualised 

Evidence-based research informs our practice and 
guides the development of our programs.  We partner 
with tertiary institutions to undertake local research 
relevant to our cohort of students.  Findings ensure 
our program development is contextualised and 
meets the specific needs of our students. 

3. Staff Competent and Equipped with Current 
Knowledge  

Central to achieving our strategic direction are our 
teachers.  Our teachers are recognised and respected 
for the quality of their teaching, their expertise in the 
classroom and their ability to lead dynamic and 
differentiated programs within the school community.   

4. Students Happy, Successful Learners 

Our actions, programs and decisions are judged by 
their impact on student achievement.  We focus on 
student learning and growth through a range of 
assessments and observations that inform teaching, 
scaffolded support and active, thoughtful 
engagement. 

5. Community Engaged and Supportive 

Our school is highly regarded within the broader 
public school community.  We are embedded within 
our local community and we reflect our local 
community’s values and aspirations for their children.  
Parents are key partners in our school and we ensure 
parents have an understanding of our vision for 
quality practice and programs, exemplary staff and 
happy, engaged students.   
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TEACHING AND LEARNING 

Having High Expectations 

Our staff have high expectations of every learner. We 

strive to motivate and engage our students in their 

learning.  We believe all of our students are capable 

of achieving success at school and we find ways to 

make that happen. Our environment provides 

students with unique opportunities to support their 

individual learning needs.   

Acknowledging Individual Differences 

Our staff understand that in every classroom students 

have different needs and abilities.  We personalise 

the learning for all our students.  We ensure that our 

teaching strategies and programs are flexible and we 

accommodate the different needs of our students.  

We use teaching practices and strategies that engage 

and support them to achieve their best.   

Using a Range of Pedagogies 

Our staff have an in-depth understanding of a range 

of teaching strategies and practices. We utilise the 

most appropriate and effective strategies to meet the 

needs of our students at an individual, small group 

and whole class level.  We recognise the importance 

of a balanced, child centred approach that includes 

explicit teaching.  Our whole of school approach to 

teaching and learning engages our students in 

experiences that are relevant and motivating.  

Encouraging Student Responsibility 

Our staff encourage students to take greater 

responsibility for their own learning and behaviour. 

We support students to understand and reflect on 

their goals across all learning areas. We provide 

opportunities for students to become independent by 

encouraging individual and whole class 

responsibilities.  

We adopt a whole school approach to explicitly 

teaching social skills to encourage students to take 

responsibility for their actions and resolve conflicts 

when they arise.    

Having Mastery of Teaching Content 

Our staff have a thorough knowledge of language 

development and its links to literacy outcomes.  

Through this, we understand how students best learn 

language concepts, content and skills.  We use our 

knowledge to determine how best to support 

students to succeed.  We support a culture of high 

performance for staff and students.  We deliver 

evidence-based programs that are explicit, 

challenging and achievable for all students.  

We engage in professional discussions with coaches 

and colleagues to improve our professional 

knowledge and practice to best meet the educational 

outcomes of our students.   Action research supports 

us to review our programs and develop resources 

based on current evidence based research. 

We use the Professional Standards of Teachers to 

guide our practice.  Quality professional learning, 

ongoing self-reflection, observation, feedback and 

coaching supports our personal and professional 

growth in the classroom.   

Providing a Safe Environment 

Our staff believe that students learn most effectively 

when they are in a supportive environment where 

they feel safe and confident to attempt new tasks. 

We have strong behaviour management skills and 

effectively implement our school’s behaviour 

management policy to ensure a safe and caring 

learning environment. 

Our school’s social skills program is utilised to 

explicitly target the social needs of our students and 

provide them with the necessary skills to be confident 

learners and to interact successfully with peers and 

teachers. We strive to build good relationships with 

students and have consideration and understanding 

of the backgrounds and individual needs of each 

student. 

Educational Leadership in Language and Literacy 
Development  

We believe that a strong foundation in oral language 

development promotes successful literacy 

development. We work with public school 

communities to strengthen mainstream schools’ 

capacity to improve language and literacy outcomes 

for all students.  

We provide identified teachers with high quality 

training in oral language and its links to literacy 

development through our Language Leadership 

Schools Series.  Our classroom colleagues develop 

language leadership skills through our high quality 

professional learning programs that inform whole 

school planning and practice.  We further enhance 

teacher knowledge and expertise through coaching 
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and mentoring opportunities both at our school and 

within mainstream schools.  

Practical Support for Classroom Teachers 

Our staff supports schools to build the capacity of 

their teachers to deliver high quality teaching in the 

areas of language and literacy development.  We 

provide opportunities for professional learning using 

adult learning principles. We offer schools and 

teachers access to evidence-based resources 

developed at our school.  

We encourage teachers to engage in classroom 

observations of evidence based programs and 

practices in language development both at our school 

and in identified mainstream classrooms. We support 

continual professional development of all our staff 

members to maintain current knowledge and skills, 

aligned with evidence-based research and standards. 

Programs and Resources Reflecting Evidence-Based 
Research 
Our staff conducts research to develop, critically 

evaluate and/or trial assessments, programs and 

resources for use at our school.  We disseminate this 

information to the wider education community. We 

strive to build and maintain close relationships with 

universities and other professional networks in order 

to maintain evidence-based practice.  

Mentoring and providing feedback 

Our staff believes in a culture that is performance and 

results driven and focused on continual improvement.  

Our approach to building the capacity of our 

classroom colleagues is through the implementation 

of a coaching model, so every interaction or 

classroom observation is an opportunity for feedback 

to imporved our practice. We are open to receiving 

feedback and are willing to learn from others. We 

believe in working collaboratively and building 

relationships with colleagues by ensuring open 

communication and engaging in shared problem 

solving.  

Building positive relationships 

Our staff value positive and effective relationships 

with all schools in our Education Regions and with our 

colleagues in other government departments. We 

ensure there is a clear communication process in 

place so that the schools are aware of the services 

available to support them. We build positive 

relationships with other inter-government and 

Department of Education service providers to ensure 

a shared understanding of roles. The positive 

relationships we have developed with universities 

ensure that research and development opportunities 

are effective and collaborative.  

Building Capacity of NEMLDC Staff 

All teaching staff members meet the professional 
requirements to teach in Western Australian public 
schools and can be found on the public register of 
teachers of the Western Australian College of 
Teaching. Several staff members have completed 
specialist qualifications in the area of educational 
support and post-graduate studies including Masters 
of Education.   
 
At the NEMLDC the performance management 
processes are guided by the following standards as a 
prime reference for performance discussions and 
assessment; 

 Teachers - AITSL Standards  

 Education Assistants - Performance and 
Development Framework (Draft)  

 Speech Pathologists - Professional Practice 
Standards for NEMLDC Speech Pathologists  

 The Principal and Deputy Principals - AITSL 
Leadership Standards 

Employee Performance 

Within the NEMLDC, teachers, education assistants, 
the school Psychologist and Speech Pathologists work 
together as collaborative partners. Knowledge, 
values, viewpoints and skills from each discipline are 
integrated using collaboration, communication and 
interpersonal skills.  All new teachers and education 
assistants complete an induction program and 
training in the areas of oral language. On-going 
collegiate support is provided by coaches and 
mentors. 
 
Our education assistants are integral to the program 
and work in the classrooms to support teachers with 
the delivery of the educational programs.   
 
Teachers meet with their Speech Pathologist to 
collaboratively set learning goals for their students at 
the individual, group levels and class. Once these 
goals have been developed the teachers meet with 
the parents to share and discuss these goals. 

Staff Attendance 

Staff attendance records indicate that absences from 
school are mostly for medical reasons and 
absenteeism is low. 

 

 



 8 

Parents as Partners in Education 

The NEMLDC aims to empower parents and 
caregivers to contribute to their children’s learning by 
developing the skills to support the development of 
speech, language and communication skills. 

As parents are their children’s first and most 
important teachers, it is important to develop 
effective collaborative working relationships with 
them.  Successful partnerships are based on empathy, 
trust and honesty.  Parents within the school 
community have different levels of knowledge and 
skills related to speech and language.  It is imperative 
that they all have appropriate opportunities and 
guidance to support them to help their children 
achieve their goals.   

 

In 2017, eight workshops were developed and 
presented (most sessions running twice at different 
times in the day to cater for varying parent 
availability).  
 
Term 1 

 Understanding and Supporting your Child’s 
Language Difficulties 

 Social Skills 
Term 2 

 Semantics Make and Take 

 Understanding your Child’s Student 
Achievement Report and Parent Reporting 
Oral Language Grids 

Term 3 

 NEMLDC Open Day (for prospective families) 

 Book Sharing 
Term 4 

 Supporting Transition to Mainstream  

 Interpreting the exit report 
 

Sessions for each workshop were held both the West 
Morley and North Balga sites. Feedback from 
participants of the workshops indicated that they 
particularly like the interactive nature of the 
workshops.  
 
An “Open Day” for prospective families in Term 3 was 
attended by 71 families.  An information session for 
new enrolments was held in Term 4 and over 90% of 
families offered placements attended this workshop. 
 

In 2018 we will continue to offer families high quality 
learning opportunities so that they can develop 
important knowledge and skills to support their 
child’s language development at home.  The 
involvement of Speech Pathology students is vital to 
the small group learning that occurs within the 
workshops and will continue for 2018. 

STUDENT SERVICES 

Referral and Enrolment Trends 

During 2017, 256 students from Kindergarten to Year 
2, were enrolled in the NEMLDC. 

Existing Students and Transition 

During 2017, 85 students exited to 64 schools, mostly 
in the North Metropolitan Education Region.  During 
Term 4, students were offered the option of a 
transition day at their mainstream school.  
Professional learning (PL) for the 2018 mainstream 
teachers of exiting students was provided by the 
NEMLDC early in Term 1, 2018. From the 64 schools 
to which they exited, 43 teachers attended the PL 
session.  

Student Attendance 

The 2015 – 2017 Business Plan target was for an 
attendance rate of 95% and above. In 2017, the 
average rate was 93%, with three students falling into 
the ‘severe at risk’ attendance category, two as a 
result of prolonged overseas travel, the other due to 
difficulty with family engagement.  
 

 
 

 
Table 1 & 2: Attendance 2017 

 
Being a short term educational facility, the 
importance of regular attendance is outlined before 
parents accept a position at the school.  Regular 
reminders are put into the school newsletters and all 
unexplained absences are followed up with parents. 
Coaches ensure regular contact and follow up case 
conferences are held for ongoing issues around 
attendance.  Reducing the number of unauthorised 
absences will be a focus strategy of the next Business 
Plan as this is more strongly associated to 
achievement than authorised absence. (Student 

Attendance and Educational Outcomes: Everyday Counts, Report 
prepared for Department of Education, 2013, UWA) 



 9 

STUDENT PERFORMANCE  

Decisions Based on Evidence and Current Research 

Evidence-based practice (EBP) is a process in which 
decisions arise from the integration of current 
evidence, personal experience and student needs.  
Within the NEMLDC, EBP is used as a decision making 
process that guides the selection and evaluation of 
assessment and intervention approaches.  Current 
research from Speech Pathology and educational 
disciplines informs program development, target 
setting and classroom pedagogy that improves 
student success in language and literacy. 
 
At the school level, collection of data in each language 
area informs decision making and school 
effectiveness is evaluated by analysing data at the 
individual, class, cohort and whole school levels.  The 
data provides insight into areas that are working well 
and those that require improvement.   
 
As part of the NEMLDC’s commitment to ensuring 
that programs and practices are founded in current 
research, strong partnerships have been built and are 
maintained with local universities.  The school 
participates in research relevant to both disciplines.  
Within the school a learning culture is encouraged 
and fostered with a commitment to ongoing 
professional learning for all staff. Ongoing 
professional learning opportunities are provided 
regularly to assist staff and parents throughout the 
school year.  NEMLDC staff demonstrates their 
commitment to lifelong learning by participating in 
informal, formal and self-directed professional 
learning opportunities. This provides opportunities for 
staff to develop deeper knowledge, skills and 
personal attributes. Staff remain abreast of system 
initiatives and priorities and continue to pursue their 
knowledge in the area of speech and language. 
 
 

 

 

 

 

 

Assessment, Monitoring and Reporting 2017 

The Western Australian Curriculum sets out what all 
students should know, understand, value and be able 
to do as a result of the programs they undertake. Our 
staff has been involved in strategic and ongoing 
Professional Learning to upskill themselves in the 
delivery of the West Australian Curriculum in line with 
mainstream schools in which our students will enrol 
when they leave the LDC. We now have Curriculum 
Committees which have worked on Operational Plans, 
Scope and Sequence documents, common 
assessment tasks for moderation and grade 
allocation. We have accessed the support of Teacher 
Development Schools to ensure we are effectively 
delivering the curriculum to meet the needs of our 
students and prepare them for future schooling. 
 
System and national initiatives are considered and 
incorporated into whole school planning.  The school 
strategic plan, endorsed by School Board, outlines the 
school implementation plan and includes the 
priorities that are determined through data collected 
from assessments. 
 
Sound data collection and management is used to 
inform the system, school, staff and parents about 
student development and progress in all learning 
areas.  Appropriate data enables teachers to set, plan 
and monitor goals.  It also enables the school to 
monitor overall progress towards the achievement of 
age appropriate standards.  The school’s assessment 
and monitoring processes focus on identifying and 
monitoring individual strengths and areas for 
development so that goals and learning programs can 
be specifically targeted. 

Reporting Grids 

In 2017 the Parent Reporting Grids continued to be 
implemented within the NEMLDC. The grids conveyed 
information to parents in four main learning areas: 
Expressive Language, Receptive Language, Literacy 
and Social Skills.  The grids contain the key skills of 
each learning area and follow a developmental 
sequence.  After collecting data from variety of 
sources (i.e. formal and informal assessments, 
classroom and playground observations) teachers and 
Speech Pathologists worked collaboratively to plot 
each student on to the Parent Reporting Grids. 
Plotting was undertaken at the middle and end of the 
year.  The Parent Reporting Grids were shared with 
parents during individual meetings in Term 1 and with 
each student’s academic report in Terms 2 and 4. 

Planning Grids 

The Teacher Planning Grids are documents used by 
teachers for collating student data, planning and goal 
setting and monitoring progress. These documents 
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are useful for all people working with a student, 
including different teachers, deputies, Speech 
Pathologists and speech pathology students. They 
create a central, shared point of reference for 
recording and obtaining up to date information 
regarding a student’s ability.  These grids cover the 
areas of literacy (phonological awareness, phonics, 
spelling and reading), semantics, narrative and 
grammar.  

 
 
English Learning Curriculum Area 

The WA English curriculum is built around three inter-
connected strands that support a student’s ability to 
use and understand English – Language, Literature 
and Literacy.  

The NEMLDC focuses on the development of oral 
language skills, which provide the basis for literacy, 
social and academic skills. To build a strong oral 
language foundation, explicit instruction in the 
language areas of semantics, grammar, 
comprehension, phonological awareness and 
narrative is provided daily.  

Current research from speech pathology and 
educational disciplines informs program delivery, 
target setting and classroom pedagogy that improves 
student success in language and literacy. Collection of 
data in each language area informs decision making 
regarding planning and student support as well as 
providing insight into areas that are working well, and 
those that require improvement.   

 
In order to evaluate performance and reflect on the 
efficacy of the oral language programs, every student 
who exits the NEMLDC is assessed using the Clinical 
Evaluation of Language Fundamentals (CELF). The 
CELF is a standardised Speech Pathology assessment 
used to identify and describe language and 
communication in students. The assessment 
individually assesses a range of language skills and 
allows for the evaluation of individual language 
strengths and communication needs.  
 
In 2017, all students exiting the NEMLDC were 
assessed using the CELF-4 or CELF-5. The combined 
Core Language Scores of the exiting cohorts provide 
insight into the overall language ability and 
performance of exiting students.  As demonstrated by 
the table below, 34% of students assessed achieved 
scores in the age expected range and 26% of students 
achieved scores falling within the mild range of 
functioning.   

 

 

Further analysis of the 2017 CELF data revealed 
student weaknesses in vocabulary and grammar.  
These areas were selected by staff as priority areas 
for 2018.  

Oral Narrative  

Narrative ability forms the link between oral language 
and literacy and is integral to effective social 
communication. As part of the NEMLDC annual 
assessment cycle, narrative samples are collected, 
transcribed and analysed by speech pathologists using 
the Systematic Analyses of Language Transcripts 
(SALT) software program.  
 
SALT provides abundant information about oral 
language performance and monitors change 
associated with intervention. Measures relating to 
story grammar and syntax provide insight into the 
efficacy of the NEMLDC narrative, semantics and 
syntax programs using high quality and valid data. 
 
Inclusion of story grammar elements within a 
narrative is an important measure of performance.  
The table below shows the growth from 2016 to 2017 
in student ability to include story grammar elements 
in a fiction retell. All year levels demonstrated growth 
in their ability to include important story parts.  

 

Table 1: Summary of Macrostructure Improvement 2016-2017 

Further analysis of the data revealed overall student 
strengths in orientating the character and including 
the story events/actions. Future work will focus on 
targeting ability to orientate the story setting and 
include all elements within the critical triangle 
(problem, feelings and plan).  

Grammar 
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Children with language disorders often have 
difficulties in applying grammatical rules such as using 
accurate syntax (sentence structure) and morphology 
(word structure). At the NEMLDC explicit grammar 
instruction takes place regularly in the context of 
narrative instruction. This makes for grammar 
instruction meaningful and provides students with 
many opportunities to intentionally practise 
grammatical skills.   
 
Standard measures within SALT were used to 
measure the grammatical skills of students from 
Kindergarten to Year 2. A summary of the measures 
are presented in Table 2.  Mean Lean of Utterance 
(MLU) is a measure used to reflect complexity of 
language. The average MLU for the NEMLDC cohorts 
was as expected for age. The percentage of mazes 
used within a language sample was lower than 
recorded 2016, suggesting improved verbal fluency. 
The number of different words used in a language 
sample reflects the variety of vocabulary used by a 
speaker. The 2017 results for this measure were 
lower than those of 2016, suggesting a need for 
further instruction in word types and vocabulary. 
 
 
 Kindergarten Pre-primary Year 1 Year 2 

Average 
MLU 

4.61 6.61 6.81 7.6 

% Mazes 0.02 0.07 0.10 0.07 

# different 
words 

28 48 55 61 

Table 2: Summary of 2017 SALT Microstructure Measures  

 
 
Overall, the data revealed that further work is needed 
in developing students’ ability to use adjectives, 
causal connectors, complex sentences and adverbials 
of time, manner and place. Grammar will remain a 
priority area for 2018.  

Phonological Awareness (PA) and Phonics 

Research has repeatedly demonstrated that PA is a 
strong predictor of literacy success.  Within the 
NEMLDC the teaching and monitoring of PA is a key 
strategy to promote the successful development of 
students’ literacy skills.  At the NEMLDC, a strong 
phonological awareness program is implemented 
across the whole school. The program is based on 
best practice research regarding literacy development 
and aim to support students’ reading and writing 
acquisition. A key component of the program includes 
the teaching of synthetic phonics. 
 
The school data collected in 2017 showed consistently 
strong results in Kindergarten, Pre-Primary, Year 1 
and 2 students. 
 
 Lower Lower Simple Complex 

case 
sound 

case 
name 

digraphs digraphs 

Kindergarten  83% NA NA NA 
Pre-primary 91.5% 78% 56% NA 
Year 1 94% 84% NA 67% 
Year 2 98% 93% NA 78% 

Table 3: Summary of Term 4 2017 Sound-Letter Data  

 
Further analysis of the data revealed variability 
amongst classes in student knowledge of digraph and 
tri-graph sounds, highlighting a need for consistency 
in program delivery. It is important to look at the 
sound-letter data in combination with 
spelling/reading data to evaluate how skills in PA and 
phonics are being transferred to literacy.  
 
 

 
 

Spelling and Reading 

When teaching NEMLDC students to read and write, 
there an emphasis on teaching children to learn and 
apply their phonic knowledge in combination with 
skills in blending and segmenting when learning to 
read and spell.  
 
Initially students are taught to read and spell words 
containing simple sound letter correspondences. As 
they progress, students are taught more the complex 
sound letter patterns that are used to represent the 
sounds of English in print.  
 
Years 1 and 2 students were assessed at the start and 
end of the year using the Words Their Way Primary 
Spelling Inventory, which identifies a student’s stage 
spelling development. These data was used to help 
inform planning and to measure progress across the 
year.   
 
Analysis of the data revealed that only a small 
percentage of NEMLDC students achieved age 
expected spelling stage development by the end of 
the year.  
 
Following reflection of the PA, phonics and spelling 
results, in effort to improve student results it was 
agreed by the English Committee to adopt a whole 
school, evidenced-based, intensive and structured 
program for the teaching of early literacy across Pre 
Primary – Year 2 in 2018.  Subsequent to a review of 
available programs, the committee selected InitiaLit, a 
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whole class literacy program designed to provide 
children with the essential core knowledge and strong 
foundations to become successful readers and 
writers. InitiaLit is a three-year program, covering the 
first three years of school (typically Foundation to 

Year 2). InitiaLit–Foundation will be commenced in 
Pre-primary in 2018, and InitiaLit–1 and InitiaLit–2 will 
follow in 2019 and 2020 respectively.  
 

 
 
 
 
Mathematics 
 
In 2017 Mathematics was taught in all year levels in line 
with the Western Australian Mathematics curriculum. 
There was a strong emphasis on hands-on activities to 
ensure the students had a sound understanding of the 
concepts being taught. 

 
Staff had professional learning in mathematics from 
Professor Paul Swan who reinforced the need for a 
hands-on approach using concrete materials. Professor 
Swan recommended activities and resources suitable for 
students with language difficulties. 
 

 
 
Assessment of Mathematics 

During the year teachers carried out class based 
assessments in Mathematics to determine students’ 
achievement of the expected mathematics outcomes 
and to assess students’ understanding of the concepts 
taught. Pre-primary students completed the On-Entry 
Mathematics assessment in Term One. From staff 
feedback and from NEMLDC IPS review it was decided 
that we needed a stronger focus on mathematics for 
2018. In order to determine a clear picture of current 
student ability, Year 1 and 2 baseline data was collected 
in Term 4 using the standardised PAT Maths 4th Edition 
(ACER). 
 
PAT Maths Results 

The results of our baseline assessment showed that 
most Year 1 NEMLDC students were achieving within the 
expected range for this assessment. NEMLDC Year 2 

students were working just below the normed range. 
Closer analysis of the PAT maths data showed that our 
students were performing better than expected in the 
areas of Measurement, Geometry and some areas of 
Statistics. They demonstrated difficulties with Number 
and some areas of Statistics. 

 
 
 
Questions that had more complex language often 
proved more difficult for our students, indicating that 
the language of Mathematics needs to be a continuing 
focus for 2018.  
A mathematics curriculum committee was formed in 
Term 4 2017 and they commenced work on deciding on 
targets for 2018 and developing a NEMLDC Scope and 
Sequence based on the Western Australian Curriculum. 
Among the recommendations was that a greater time be 
allocated for Mathematics in the weekly timetable for all 
classes.   
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Social Skills 

 
 “Social skills are the ultimate determining factor in the 
child’s future success, happiness and acceptance” 
(Lavoie, 2005).  
 
The development of Social Skills has always been a focus 
area. Social skills are impacted by language development 
and language development is impacted by social skills. 
By providing high quality language instruction across 
both social skills and language development, students 
are supported to use their developing language skills in 
meaningful ways. 
 

 
 
The NEMLDC Social Skills program is delivered weekly 
though an explicitly taught social skills program that is 
reinforced each day as opportunities arise or created 
through play. Staff model appropriate skills with each 
other and carers.  
 
The theory and research within the Social Skills program 
underpins the behaviour management policies and 
procedures. Parents and the school work together on 
significant issues related to student behaviour. 
 
Feedback from mainstream schools regarding NEMLDC 
students after transition highlights that students have 
difficulty  

 playing with peers and accessing friendship 
groups 

 dealing with conflict 

 regulating their emotions  
 

The NEMLDC Social Skills program focuses on the 
development of  

 self-esteem  

 self-awareness 

 non-verbal communication (facial expression 
and body language)  

 conversation 

 friendship 

 assertiveness (including conflict resolution)  
 
In Terms 1 and 4 of 2017, the NEMLDC Talkabout for 
Children (TAFC) Social Skills assessment was used to 
collect data on the development of these skills as 
presented in the graph below. Teachers used the TAFC 

assessment data in parallel with observations of 
students’ behaviour/s to inform individual goal setting 
for students and to guide classroom teaching of social 
skills.  

 

 
 
K-2 Social Skills Development from Term 1 - 4  

 
An increase in overall social skill proficiency across year 
groups was indicated.   
 
In 2017 staff focused upon taking the Social Skills 
program ‘outside’ into the Physical Education program, 
outdoor activities and games, to support students in 
their play and interaction with their peers. At West 
Morley, this included appropriate play in the newly 
completed Nature Play area. Staff also began to work 
collaboratively to compare and moderate on the 
collection of data. These are ongoing focus areas for 
2018.  
 

 
Taking Social Skill development ‘outside’ 
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WEST MORLEY HIGHLIGHTS 
 
Nature play ground  
A joint project between NEMLDC and our co-located 
school West Morley PS was undertaken to improve the 
play facilities for students in years 1 and 2. A busy bee 
was held where staff and families worked together to 
create a nature playground including basket swing, mia 
mia (shelter made of bark/branches) and logs for 
outdoor seating/climbing. Students have the opportunity 
to connect with nature in an unstructured way so they 
can develop resilience, generalise their social skills into 
play and become healthy and creative individuals. 
 

 
 
 
Pre-primary playground upgrade 
Our pre-primary playground also underwent a 
transformation to improve play options for our students. 
A stream with child sized bridge, tee pee, car tracks, 
vegetable garden planters and stepping blocks were built 
by LDC families and staff, with many materials donated 
from our school community. 
 
Air con units donated by the P&C  
The hard work of our P&C raised funds to pay for much 
needed air conditioner units for 2 of our year 1 classes. 
 
Sporting schools grant 
Successful funding for Sporting Schools grants enabled 
us to run soccer and  gymnastics coaching clinics and 
purchase a wider range of sporting equipment so 
teachers could run morning fitness, sports sessions and 
students developed gross motor and social skills in 
outdoor environment. 
 
 

 
 

 
 
Partnership Acceptance Learning Sharing (PALS) 
PALS is an initiative which encourages Western 
Australian schools to develop projects that promote 
reconciliation in their local community. Our school 
successfully applied for local government funding to 
host the Pre-primary Moorditj Community College 
students for an afternoon of fun games and sharing. The 
children had a sausage sizzle lunch cooked by our 
families, shared innovations of the story, ’I Went to Visit 
a Farm’ and played traditional Aboriginal games. 
 
 
 

 
 
 

 
 
Parent workshops 
We are proud to offer a range of parent workshops for 
families throughout the year as part of our commitment 
to developing partnerships with parents. We ran 
practical and informative sessions on topics such as 
social skills, oral language development, book sharing, 
literacy, reporting and supporting families during the 
transition process. A range of our teaching, admin team 
and speech pathologists worked together to develop and  
present the content. 
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BUILDING COMMUNITIES AT NORTH BALGA CAMPUS 
 
Language is always the main priority area for all children 
at the Language Centre. During 2017 themes and 
activities were used as springboards to develop language 
and literacy skills. At the North Balga campus many of 
these themes revolved around understanding and 
participating in our local and wider community. These 
activities encouraged the children to take care of their 
local school environment, engage with their community 
and care for the environment in general.  
 
 

 
 
 
Students developed an understanding of their 
responsibility to take care of their environment. Our 
North Balga students participated in the ‘Keep Australia 
Beautiful’ campaign by cleaning up the school grounds 
and taking responsibility for their own rubbish. Students 
got involved in planting flower and vegetable seedlings 
in some of the school garden beds. Several classes 
visited the Tamala Park Waste Facility and learnt about 
the importance of recycling suitable materials and 
reducing our waste in general. These activities enhanced 
the development of language through oral and written 
language activities and the development of targeted 
vocabulary.  
 

 

 
 
 
 

Another strong theme was investigating people who 
work in our community and support us. This included 
visits from the police, firefighters and paramedics as well 
as community worker dress up days. These activities 
reinforced our understanding of our place in our 
community and those people who are here to support 
us. Student’s language was developed, especially in the 
semantics areas of vocabulary development, describing 
and labelling and social skills areas of conversation and 
asking appropriate questions.  
 

 
 
At the North Balga campus we provided opportunities to 
develop an understanding and appreciation of Aboriginal 
history and culture. Participation in Aboriginal cultural 
activities at Kings Park and investigation of concepts of 
country and place though books and stories were among 
the experiences the students engaged in. This 
knowledge and understanding has enriched the 
students’ ability to participate positively through a 
deepening knowledge and connection with the world’s 
oldest continuous living cultures. 
 

 
 
 
Through our language programs and curriculum areas 
we have had a focus on developing the students’ 
understanding of their community. As part of our social 
skills program we focus on developing each child’s 
specific social skills as well as their overall health and 
wellbeing. All students need a sense of belonging within 
their families, within their school and within the wider 
community in which they live. That sense of belonging is 
what connects students to the many relationships they 
develop now and in the future. 
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OUTREACH 
 
The NEMLDC Outreach Service is an integral part of the 
whole school. In 2017, the Outreach Team worked with 
schools across the North East Metropolitan and 
Wheatbelt Regions supporting them to build their 
capacity in the areas of language and literacy 
development by expanding the knowledge and 
leadership skills of their staff. The scope of services 
provided included professional learning at District and 
Network level, school level requests for professional 
learning on specific oral language areas, observation 
within the LDC classrooms and lesson demonstrations, 
support with planning and feedback. Outreach 
continued to support the federally funded Aboriginal 
Early Childhood Language Program with strategies and 
intervention planning and worked with Curtin University 
to supervise 4th year speech pathology student’s clinical 
placements each term.  
 
Services were provided to 76 schools in the North East 
Metropolitan Region and 54 schools in the Wheatbelt 
Region. 118 professional learning sessions were run by 
the NEMLDC Outreach Service which resulted in direct 
impact to 130 schools. In total, 1163 education staff 
attended sessions during 2017. The staff who attended 
included teachers, education assistants, AIEOs and 
school administrators.  Six schools were selected to 
receive Speech Pathology Student clinical placement 
during the year. 
 
Language Leadership School Series (LLSS) consisted of 
eight full day sessions with 26 participants focussing on 
all oral language and literacy areas, as well as leadership 
and coaching skills. 
 
Language Leadership Schools Network (LLSN) consisted 
of four full day sessions, with 28 participants extending 
knowledge and skills previously learned through LLSS, to 
enable them to sustain high quality language 
programming in their schools and to network with other 
leaders. In 2017 the NEMLDC Outreach Service ran a 
South Wheatbelt based LLSN. This has resulted further 
capacity building of regional educators and more 

Wheatbelt schools being able to access this service. It 
has also resulted in the development of a Network based 
Key Language Leader to provide further professional 
learning with regional schools. 
 
Regional Professional Learning Sessions and Series 
consisted of the delivery of full day sessions and series 
focusing on school and network identified oral language 
areas.  
 
Learning Language and Loving It (LLLI) ™ This evidence 
based Hanen© program was delivered by two speech 
support officers who are Hanen© program trained. 
Participants came from the LDC staff and network 
schools. It focused on educator and student interactions 
to facilitate oral language development over eight after 
school sessions and four video feedback sessions. 
 
Aboriginal Early Childhood Language Support Program 
(AECLSP). 2017 was the second year of this federally 
funded initiative which targeted support to selected 
schools across the State with a focus on improving 
educational outcomes for Aboriginal students in Pre-
Primary. The funding was used to support the 
development of a key language leader in their school 
and Pre-primary teachers. The Outreach Service 
supported 9 schools in the North East Metropolitan and 
Wheatbelt Regions. 
 
Team Congratulations - The team continues to be 
vibrant and remain at the forefront of latest information 
and research. In 2017, Robert Wells and Samuel Calder 
Outreach Speech Pathologists presented research at the 
Speech Pathology Australia National Conference, Laura 
Glisson completed her Masters by Philosophy, focusing 
on narrative intervention and Tina Kilpatrick, Cindy 
Stirling, Robert Wells and Samuel Calder started their 
Masters or PHD and Alannah Murray successfully won a 
position as Australasian representative for Hanen © 
Learning Language and Loving It™. In addition, the Team 
had an article published on the Journal of Clinical 
Practice in Speech Language Pathology. 
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1 10,022.16$                    9,930.00$                       

2 17,170.00$                    19,338.95$                    

3 -$                                 -$                                 

4 200.00$                          9,270.00$                       

5 -$                                 8,800.00$                       

6 -$                                 750.00$                          

7 24,000.00$                    39,184.59$                    

8 5,426.10$                       8,351.96$                       

9 -$                                 -$                                 

10 -$                                 -$                                 

11 Farm Revenue (Ag and Farm Schools only) -$                                 -$                                 

12 -$                                 -$                                 

56,818.26$                    95,625.50$                    

136,714.00$                  136,713.99$                  

Student Centred Funding 455,177.00$                  522,480.26$                  

648,709.26$                  754,819.75$                  

5,118,847.00$              5,118,847.00$              

5,767,556.26$              5,873,666.75$              

Locally Raised Funds38,538.95$       

Student Centred Funding522,480.26$     

Other Govt Grants48,734.59$       

Other  8,351.96$         

Transfers from Reserves-$                   

618,105.76$     

1 39,074.53$                    34,936.96$                    

2 -$                                 -$                                 

3 62,520.00$                    53,663.64$                    

4 104,489.26$                  102,913.11$                  

5 288,848.54$                  278,043.61$                  

6 47,650.00$                    46,213.85$                    

7 -$                                 -$                                 

8 2,393.00$                       1,726.86$                       

9 4,600.00$                       4,431.79$                       

10 -$                                 -$                                 

11 -$                                 -$                                 

12 Farm Operations (Ag and Farm Schools only) -$                                 -$                                 

13 Farm Revenue to CO (Ag and Farm Schools only) -$                                 -$                                 

14 Camp School Fees to CO (Camp Schools only) -$                                 -$                                 

549,575.33$                  521,929.82$                  

4,675,168.00$              4,675,168.00$              

5,224,743.33$              5,197,097.82$              

99,133.93$                    

Bank Balance 262,763.64$                                 
Made up of: -$                                                

1 General Fund Balance 232,889.93$                                 
2 Deductible Gift Funds -$                                                
3 Trust Funds -$                                                
4 Asset Replacement Reserves 27,650.32$                                   
5 Suspense Accounts 5,663.39$                                     
6 Cash Advances 100.00-$                                         
7 Tax Position 3,340.00-$                                     

262,763.64$                                 Total Bank Balance

Cash Position as at:

Residential Boarding Fees to CO (Ag Colleges only)

Cash Budget Variance

Total Forecast Salary Expenditure

Total Expenditure

Total Goods and Services Expenditure

Other Expenditure

Buildings, Property and Equipment

Curriculum and Student Services

Total Salary Allocation

Total Funds Available

ActualBudget

Residential Operations

Total Locally Raised Funds

Fundraising/Donations/Sponsorships

Opening Balance

Total Cash Funds Available

Camp School Fees (Camp Schools only)

Expenditure - Cash and Salary

Payment to CO, Regional Office and Other Schools

Administration

Lease Payments

Utilities, Facilities and Maintenance

Professional Development

Transfer to Reserve

Transfer from Reserve or DGR

Residential Accommodation

Other State Govt/Local Govt Revenues

Revenue from Co, Regional Office and Other Schools

NE Metro LDC
Financial Summary as at

Actual

31st December 2017
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